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Abstract 
Perfectionism has been studied within its dimensions in the literature and often defined as adaptive or maladaptive in its nature. 
While various instruments have been developed to measure perfectionism, this study focused particularly on perfectionism as 
artistic expressions and classroom behavior. Lack of research and evidences associating perfectionism with student artworks 
inspired this study. Findings showed connections between aspects of perfectionism, student created artworks and student 
behavior in the art classroom. It was concluded that study of students’ artworks has potential to identify perfectionism as another 
source of information among artistically talented students. Findings revealed specific perfectionism-related attitudes and 
expressions in the art club. 
© 2012 Published by Elsevier Ltd. 
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1. Introduction 
     Perfectionist tendencies of fifth grade artistically talented students in an art club were examined as case studies 
in relation to their Adaptive/Maladaptive Perfectionism Scale (AMPS) (Rice & Preusser, 2002) scores and 
categories. Research design was developed based on a literature review of research associated with perfectionism 
among gifted students. This research was designed as a case study; in addition to use of qualitative methods, a 
quantitative instrument (AMPS) was also employed to select participants, and to examine student perfectionist 
tendencies based on adaptive and maladaptive categories of the perfectionism instrument (AMPS). Qualitative 
methods were employed to collect, analyze, and interpret data, which consisted of interviews, classroom 
observations, photographs, video recordings, and student artistic portfolios. Findings of this research supported the 
AMPS categories, and a consistency found between adaptive-maladaptive categories of the AMPS and qualitative 
data. Student attitudes, and perfectionist expressions in their artworks were consistent with previous findings. 
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2. Emerging perfectionist characteristics 
2.1.   
   Caring too much about 
student who is less likely to make independent decisions is less likely to express himself/herself in art making 
influence of commonly accepted forms, such as stereotypical drawings or cartoonish representations, may be a sign 
in perceived perfectionism because a student would be consistently striving towards an ideal expression that is 
determined by externa
may result in another perfectionist tendency such as feeling nervous about not doing well which may yield to a 
negative impression on others. In the same way, adding imaginary or non-contextual representations to an artwork 
may be related to the Need for Admiration subcategory of the AMPS. By doing this, a student, might have been 
l as Contingent Self-Esteem since 
this student might be seeking approval of others. 
2.2. Feeling jealousy, when someone does something better 
This may result in maladaptive behavior which may be related to perfectionism because progress towards better 
solu
never-ending comparison, which is likely to result in unhappiness with self-performance, also can result in striving 
towards an unreasonable perf -centered and they may feel 
satisfaction from their own progress without comparing themselves to others.  
 
2.3. Excessive sensitivity to mistakes 
       Another form of perfectionism may manifest itself as excessive sensitivity to mistakes, which affects task 
performance in a negative way. While some students are sensitive about mistakes but take it as a learning process, 
students with a maladaptive tendency towards perfection show excessive sensitivity to mistakes in their actions in 
art making processes. Silverman (2007) noted that gifted students have greater ability than their peers to predict 
 
 
 
2.4. Seeing a completed project as not finished 
       Some students with perfectionist tendencies work on a finished project repeatedly because they see mistakes 
every time they look at what others might consider a completed project. Usually they feel something is missing and 
so an artwork is almost never considered finished. Adelson (2007) described these types of students as Aggravated 
Accuracy 
Perhaps there may be lack of multiple variables such as physical limitations, or inaccessibility of materials; these 
can result in a final work that does not meet their perfectionist standards. Then they may choose to redo the same 
work by going back and working on it over and over. 
 
2.5. Avoiding group-tasks 
       Some perfectionist students do not prefer group work because such grouping may involve accep
ideas and involvement. These students perceive group work as a situation out of control. They strive toward an ideal 
image they create in their minds. A clear definition of an ideal image in their minds does not involve distracting 
factors such as contributions of others. As was also suggested by Silverman (2007) a higher degree of cautiousness 
than their peers is typical for perfectionists; such students also may develop distrust of group variables since they are 
mostly non-predictable and increase the likelihood of failure. Other ideas or individuals are perceived as factors 
leading to a decrease in probability of creating a perfect image that is already defined in their minds. Students who 
avoid group tasks also are likely to experience lack of concentration while working in a group.  
 
2.6. Focusing on details but not being able to see the whole 
       These students tend to see things as a compilation of small parts. For these students, completing a task means 
going through small, detailed steps in a task. While these students tend to focus on the small details of a task, they 
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may forget the entire idea or picture, even though the whole task might be a major objective. Details and perfectly 
completed parts of a task are perceived as the only way to complete a task with perfection. However, on the way to 
complete a task they usually leave a straight path and struggle with details that may result in not being able to finish 
works. Likewise, these students may not realize that seeing the whole may result in more flexibility and this can free 
them from stress while completing tasks. 
 
2.7. Problems with time management and organization 
       As an educational objective, sometimes students are expected to anticipate goals, understand processes, and use 
time effectively to complete a work successfully. The teacher designs learning steps along the way, students only 
need to follow steps of a task in a designated time to reach a goal. On the way to success, using time consciously is 
very important and may require careful time management and organization. Organization of a task is similar to the 
conscious use of time since they both require breaking tasks and time into parts within limitations. Students with 
lack of organization and time management skills are more likely to encounter failure in their education that could 
lead to difficulties later in life with basic skills. While an adaptive perfectionist strives toward high but realistic 
expectations with effective time management and organization, a maladaptive perfectionist shows a perceived large 
aham, 2004), 
which may cause problems with time management and organization. 
 
2.8. Mechanical rationality over expressiveness 
       Showing particular interest toward unnecessary mechanical details on objects instead of expressive 
characteristics may be a characteristic of a perfectionist. Expressive spontaneity has an importance in art making 
because it brings personality and uniqueness to created art forms. Thinking in the realm of flexibility without 
following limitations of formal reality may be a useful tool in expressiveness. Focusing only on mechanical skills 
and facts may create a striving toward a perceived perfection of reality. Students who tend to think over analytically 
in art making processes are more likely to ignore expressiveness in their artworks than those who are more 
expressive. Students who experience flexibility and expressiveness are less likely to struggle with unnecessary 
details of an artwork. 
 
2.9. Excessive concern over results and not enjoying the art making process 
       Students with perfectionist tendencies in the art classroom may express excessive concern over results and 
finished work instead of enjoying an expressive and spontaneous art making process. Enjoying art-making processes 
can give students a chance to be comfortable and flexible with unforeseen results that may result in enhancing 
learning experiences. Feeling comfortable with new explorations and unexpected results also can enhance creative 
processes because a student may feel ready to use his or her unlimited self-potential. Concern over results and not 
being able to enjoy an art-making process may be linked to maladaptive perfectionism. When a student strives 
toward an unrealistic image he or she is more likely to feel dissatisfaction from his or her own art products. 
Externally motivated students may focus on results based on external motives such as higher grades. These types of 
externally motivated students with perfectionist tendencies are more likely to be Adaptive Perfectionists, and their 
They may not encounter much frustration because their work usually results in rewards that are realistic expectations 
in their minds. Adaptive perfectionism involves setting high (but achievable) personal standards, a preference for 
order and organization, a sense of self-satisfaction, a desire to excel, and a motivation to achieve positive rewards 
(Wei et al., 2004). Striving for perfection to maximize personal talents or potential is suggested as a healthy aspect 
of human development; however, especially for maladaptive perfectionists, focusing too much on results may 
become problematic since a student is constantly worrying about results without enjoying an art-making process 
itself. 
 
2.10. Non-flexible drawing characteristics 
       Students with perfectionist tendencies may prefer precise, single-lined drawings. Single-lined drawings show a 
characteristic towards fixed-certainty, which is far from exploratory drawing characteristics. For example, an 
exploratory drawing sometimes reveals itself as random complex lines on a paper; with flexibility and exploration 
these random lines give students a chance to discover with trial and error appropriate representations. These 
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searching lines represent a play with lines that symbolize a constant searching for a correct representation. These 
types of students are not bothered with the existence of many assisting lines on the surface, because they know that 
in the end these assisting lines may be guides for finding correct lines. Playful use of many lines may show 
themselves as drafts in an exploratory drawing and may be distinguished by their spontaneous and expressive 
characteristics. In some cases, a perfectionist student may also seem afraid of precise and symmetrical drawings 
because these may not offer a means of expressive flexibility. On the other hand, they might find comfort in precise, 
symmetrical drawings since they feel certain about the final results. Non-flexible drawing characteristics and 
difficulty in self-expression may be connected with typical characteristics of perfectionists. These perfectionists 
focus of their attention is with their imperfections; they magnify their flaws and overlook their strengths. They have 
a great need for self-affirmation (Silverman, 2007). This need for affirmation and expected acceptance by others 
may yield to rigid, non-flexible drawing characteristics. 
 
2.11. Difficulty with starting and completing tasks 
       Starting a new task may be overwhelmingly difficult and painful for some perfectionist students since the image 
in their mind is about to be replaced with reality, which may be completely different than an ideal image and more 
likely to be less than idealized expectations. It may be that accepting mistakes as a natural part of the art-making 
process may yield to a never-ending experimental process, which may result in incomplete projects. On the other 
hand it is also possible that a self-
not be a logically internalized motivational force. Difficulty with starting projects can be a problem for some 
students while others experience problems with completion.  
 
2.12. Mood changes and expressing distress while working on tasks 
       Students with maladaptive perfectionist tendencies may express mood changes and signs of distress while 
working on tasks. For example, a perfectionist student with a usually happy mood may reflect distress and excessive 
concern while working on a task. These mood changes and signs of distress also can be observed through their facial 
expressions. This might also be the reason why these students avoided working on tasks that required high 
concentration. He may have sensed that when he worked on a task that required high concentration for an extended 
time he would feel frustration and distress. This also may be associated with emotional intensity and might cause 
frustration in some students with perfectionist impulses. 
 
2.13. Procrastination 
       Procrastination may become a habit for some perfectionist students. Usually, these students may show 
excitement when a task is assigned. Repeatedly not meeting deadlines or not completing assignments may be a sign 
of procrastination. Procrastinating perfectionists have a perfect vision in their mind, but fear of their inability to 
achieve that vision may cause them to procrastinate, paralyzing them from taking action. Indeed when they choose 
not to complete a project, they never risk facing failure in the end (Adelson, 2007). Procrastinators tend to not 
proceed until they find just the right way to start. However, they do not realize that with all the details of perfect 
image and timing in their minds, there will never be a perfect time to start so they procrastinate. Some other 
perfectionist behaviors also may relate or cause procrastination such as poor organizational skills or study skills, low 
self-esteem, and/or inability to set appropriate goals. Foster (2007) described examples of types of procrastinators; 
thrill seekers (those who enjoy the last minute rush), avoiders (those who fear failure or too much success, and who 
prefer to be thought of as lacking in effort rather than ability), and decisional procrastinators (those who have 
difficulty making decisions about things or taking responsibility for outcomes). 
 
2.  
       
expressions. This might be because of a tendency towards safety of commonly accepted forms instead of personal 
expression that may not be perfect. Instead of accepting reflected reality, adapting idealization in drawings may be a 
sign of dissatisfaction with expression of reality which can be interpreted as maladaptive since the student is not 
satisfied with his or her expression in representing a specific object. This tendency towards commonly accepted 
forms of drawings also may 
being safe.  
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2.15. Specific compulsiveness on certain tasks 
       In a study, Ashby and Bruner (2005) found that maladaptive perfectionists scored significantly higher than 
adaptive perfectionists on three (Checking, Doubting, and Slowness) subscales of compulsiveness. Although, 
sometimes compulsiveness may be a trait observed as completely separate from perfectionist behavior, such traits 
may also relate to perfectionism. Rice and Preusser (2002) suggested compulsiveness as one of the sub-dimensions 
of perfectionism and they also categorized compulsiveness as maladaptive. Showing specific compulsiveness on 
certain tasks may be a sign of perfectionism if students do not show compulsiveness in other aspects of their lives. 
Julie spends an extended amount of time on washing her brushes that may be related to her expectation of perfection 
in art making processes; her teacher, however, did not report a compulsive tendency in her general classroom 
behavior. In the same way, spending extended amount of time on details and leaving other parts unattended, while 
not seeing the whole may be another compulsive behavior relating to perfectionism.  
 
2.16. Difficulty in rendering organic and imprecise forms 
       Some students with perfectionist tendencies may experience difficulty rendering organic and imprecise forms 
and textures in drawings. For example, a student did not show any reflections on a glass-vase drawing; it seemed he 
was very cautious drawing parts of which he was unsure. He did not show his usual preciseness when drawing a 
squash and it seemed he was confused about drawing this organic form. This type of behavior, if related to 
perfectionism, may reveal itself in reverse form such as preference towards organic forms to find comfort in 
imprecise natural forms. 
 
2.17. Difficulty with concentration and staying on task in the art classroom 
        These 
students may experience difficulty in focusing on a task because of external distractions in the classroom. Constantly 
thinking about an ideal image in their mind, and seeing all the variables that can affect creating the image, may be 
overwhelming for them. In this case, they will feel that the situation is out of control with existence of multiple 
variables. They often may seem lost, not focusing on the task, and may experience difficulty concentrating and 
staying on task.  
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